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ABSTRACT

The article aimed to explore learning styles, approaches and differentiated learning
strategies in English language teaching process. We include the introduction of new foreign
language learning approaches, strategies and styles from other sources, as well as
disseminating and gathering strategy ideas from the learner s peers.

Different students are likely to approach the task of learning language in different
ways. Some learners may instinctively fell that there is a benefit to studying the rules and
patterns of a language, while others may be less inclined to formal study and prefer
learning in more experiential manner, where they use the language to achieve tasks and
goals. The extent of students’ achievement may be influenced by some factors, which one
of them is learning style and approach. The experience and studies show that most of the
students prefer ‘reflective’, ‘sensing’, ‘visual’, and ‘sequential’ learning styles,
individualised (or personalised), self-directed learning, autonomy approach in English
language learning. With an appropriate range of resources, materials and pedagogic
support, where students would set their own language learning purposes and would be
supported to reach these goals in ways which are effective, which are of real interest to
them and which can co-exist with each student’s lifestyle, not just their learning style.

Key words: learning styles, autonomy approach, differentiated learning, individualised
learning, self-directed learning.

INTRODUCTION

Learning process requires an appropriate way or style in learning the lesson. The
students will learn in the flow of their learning style consciously or subconsciously.
Learning style will facilitate the students to learn language in their best. According to
Peirce, learning style is the method that the people prefer it over those other methods in
learning. So, learning style can be determined based on students’ preference in learning
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language. The information of students’ learning style will much help the faculty or school
to design the learning process which can accommodate the student’s learning well
(Watkins, 2014).

METHODOLOGY

In the early 1970s, researchers started to look at what learners brought with them
to the classroom, and the actions they took in order to make their learning effective.
Although the idea of individualized "learning styles" originated in the 1970s, it has gained
popularity in recent years and has been the focus of a number of foreign language learning
and teaching studies. Therefore, it seems that the most important research effort and
educational improvement, in recent years, is the shift from an emphasis on the language
teaching methodology to language learners and variables that influence language learning
(Boyd & Fales, 1983).

Many researchers have attempted to define different aspects of individual
differences in the learning process. These researchers have centered much on such
fundamental questions as: ‘What makes a “good language learner”?’ and ‘Why do some
students achieve proficiency more efficiently and easily than others?” One of the reasons
is that there are considerable individual differences in language learning in terms of
gender, age, social status, motivation, attitude, aptitude, and culture. What works for one
learner might not work for another. There is the fact that students take in and comprehend
information in different manners. The different ways of how a learner takes in and
processes information are collectively referred to as learning styles or learning preferences
(Barfield & Brown, 2007).

All learners have individual characters regarding to learning processes. For
example, some learners may respond to hands-on activities, others may favor visual
presentations. All students have their own learning styles and learning strengths and
weaknesses. Some learners are visual and prefer to learn by charts, whereas others like to
learn by spoken explanations, and are called auditory learners. Mismatch between teaching
and learning styles causes learning failure, frustration and demotivation (Kalaja, &
Barcelos, 20006).

Oxford (2003) stated that “Language learning styles and strategies are among the
main factors that help determine how- and how well - our students learn a second or
foreign language” (Borg, 20006).

An enormous numbers of learning style models can be found in the literature on
this subject. Some of the most popular models are introduced: The first learning style
model was proposed by Reid (1987). She proposed Perceptual learning style preference.
According to her, Perceptual learning style preference refers to the perceptual channels
through which students like to lear (Morrison, 2011).

Fleming (2001) proposed the VARK model. He defined learning style as “an
individual’s characteristics and preferred ways of gathering, organizing, and thinking about
information. VARK (Visual, Aural, Read/Write, and Kinesthetic) is in the category of
instructional preferences because it deals with perceptual modes” (Watkins, 2014).
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The challenge for educators is to assist people to reach their full potential, to
maximize their opportunities and to accomplish individual goals. However, all this must be
achieved withing a social context. Whether at the level of the individual, the group, the
community, the society, or humankind generally, learning in its fullest sense is a social
activity, and the attainment of full personal autonomy in learning language must recognize
this interdependence (Boyd E.M., Fales A.W., 1983).

Activities which fall under the umbrella of learner autonomy have beer given a
variety of labels, including‘individualised learning’, ‘self-directed learning’ and ‘study
skills’. These practices recognise differences amongst learners, and practitioners cater for
and encourage this diversity. For example, teaching ‘study skills for language learning’ is
often done to provide learners with the ability to then go on to cope with the target language
directly and learn effectively with minimum support from teacher and it is considered by
some teachers and publishers - as ‘developing learner autonomy’. The Autonomy approach
as ‘self-directed language learning’. Withing the types of learning are often associated
with learner autonomy, both a range of freedom and a range of teacher support possible
(Ellis & Sinclair, 1989).

One of the interesting developments in individual differences research is to move
from regarding influences, such as aptitude (motivation, learner strategies, learner styles),
as invariant and unidirectional in influence and instead seeing how instruction can be
adapted to take account of the characteristics of learners and thereby become more
efficient.

This is an approach originated in the field of Cognitive Linguistics that recognises
the difference in learners’ ability in different skills areas. Avast amount of research has
been conducted on individuals differences, and it is most commonly associated with terms
such as ‘learner styles’ and ‘cognitive style’ (Barfield & Brown, 2007).

In practice, the teacher often produces several versions of either a task or a text -
a range of levels to cater for the range of proficiencies in the classroom. This is often
teacher-led in terms of the materials used, but the classes are both student-centred - in
the way the tasks are implemented — and student-led to a degree, if the students are allowed
to choose which level they want to work at on any particular day. The idea of allowing
students to choose materials above or below their "level " is an interesting one - catering
for different levels and offering choice are therefore a good fit with self-directed language
learning (Boyd & Fales, 1983).

Individualised (or personalised) learning approach focuses on the needs and wants
of individual learners. Students are taken through the process of designing, implementing
and evaluating an individual learning plan. This particular area of learning allows for a
blend of classroom and out-of-class activities — such as online, self-access centre or
community interactions.

There is more potential freedom than in differentiated learning, however this is by
no means guaranteed. In some schools and universities, individualised learning has been
implemented by taking the students en masse to the language lab / computer lab / self-
access centre and asking them to choose something to get on with — individually (Ellis &
Sinclair, 1989).
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While ‘individualised’ learning is something mistakenly considered as ‘individual’
learning, there is no reason for this to be isolated learning. Individualised learning often
involves learning with others and from others - to share ideas and achieve overlapping
individualised goals. Individualised learning maintains that all kind of social interaction,
whether in or out of the classroom, play a central role in students’ mental development
and growth.

Self-directed English learning approach - a process in which individuals take the
initiative without the help of others in diagnosing their learning needs, formulating goals,
identifying human and material resources and evaluating learning outcomes (Kalaja &
Barcelos, 20006).

Self-directed learning (SDL) occurs when learners learn without recourse to a
teacher or learning advisor. It is key area of research, originally rooted in the field of adult
education and it has traditionally no direct link to language learning. However, looking
back at what was proposed decades ago, much of what was true then remains just as true
and relevant today (Morrison, 2011).

Malcolm Knowles puts forward three main reasons for SDL:

« He argues, firstly, that people who take the initiative in learning (pro-active learners)
learn more, learn better, than passive learners.

« Second, he proposes that SDL is in tune with our natural psychological development as
learners, meaning that a key aspect of the maturation process is the development of
the ability to take more responsibility over our lives.

 His third reason deals with contemporary developments in education that put more and
more responsibility on learners to take more initiative (Ellis & Sinclair, 1989).

These ideas have been debated throughout the literature in adult education for
years, with particular focus on whether ‘self-direction’ should be viewed as a goal or a
method of learning. Our own belief reflets these ideas:

« Self-directed learning embraces dimensions of both process and product.

« Becoming self-directed is a desired pedagogical outcome.

« Self-directed learning is an organised system of teachable, learnable skills (Barfield &
Brown, 2007).

It is dynamic, reciprocal relationship between the two dimensions.

Self-access English learning approach is the learning that takes place in a self-access

centre, often stocked with a range of resources and materials in order to entice learners.

Since self-access centres vary to a large extend, in the support offered and pedagogic

philosophy behind each centre, it is difficult to generalise about how learners’needs are

met or their language learning is developed. With an appropriate range of resources,
materials and pedagogic support, there is the potential for this to be self-directed language

learning at its most effective (Morrison, 2011).

The primary aim of such self-access study facilities is to enable learning to take place
independently of teaching. Although there is still no clear definition of what a self-access
centre is, self-access English learning has traditionally been linked with the learner
autonomy movement. Other attempts to define self-access English learning by practitioners
involved in SAL have been carried out through the description of principles:
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 Self-access learning should be truly self-access, it is not a compulsory part of a course.
 Students should have an integral role in the running of the centre.

« Learning should be fun.

« The learning environment is important (Watkins, 2014).

Open-access (or distance) learning has the potential to offer a lot of freedom and
choice to the course participants, but in reality (the internet seems to be helping change
this reality) many of these courses have the syllabus and course materials planned out with
little choice for students other than when and where they work their way through the
course. So, within time and space, there is a flexibility which can allow the students to learn
in a way that suit their lifestyle, but choice over materials and resources may be very much
more controlled (Borg, 2016).

Students may have access to teacher support during this type of course, but much
of the teacher-student interaction will be around knowledge acquisition and application,
and the informed choices required to make these processes more effective.

CONCLUSION
Raising awareness of language learning styles, approaches and strategies is often
the main focus of developing students’self-directed language learning skills. By
introducing different ways of making language learning more effective, teachers are
essentially setting up the conditions to keep the earners invested in their learning, while
supporting proficiency development.
When introducing explicit learning approach and strategy instruction, it is important
to bear in mind the following:
« The number of strategies used is less important than the relevance of the approach,
style, strategy to the task and the learner.
« Strategy instruction works most effectively when both teachers and learners consider
the learners’ level, the socio-cultural context and the learner’goal.
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uuenenhu
nuUMULUMNLE3UL NAGME 64 undnrnaverh WRURQUAHHhU NE-3NLe
L6Rdh 3MMrusuvuL aNroLuieusnhy
bphtw Unphywtulw

<nnwdh  Uwwwwlu £ nwnuduwuppbp wugltptu  Gqyp nwuwdwundwu
gnhpdpupwgnd nwnigdwu nébipp, dninbgnwdutpp bW wwppbpwlyywd nwunigdw
nwqlwywpnypiniuutipp:  <Gunwgnunnipjwt  dbe ubpwnjwd bLu owwp [Lgniubph
nwnigdwl unp dnwibignudubiph, nwqdwdwpnieniuttph b nébph ubpnpnudp wy;
wnpjnipubiphg, phuswbu twlb qunwiwpubph  wwpwéndu nt hwdwpwgpnidp
unynpnnubiph hwuwYywyhgubiphg:

Swppbp nwwunnutp, hwjwuwpwp, wnwppbp dubpnd Gu dninbunwd |Ggnt
unynpbint fjuunphtu: Npn2 nuwunnubip Gupwaghwwlygnptu Gu gqgnud [Gqyh Ywunuubpu
nt ophuwswihnipiniuubpp, dhusnbn djnwubpp' wybih phs Bu hwlydwsd |Gqyp $npduwy
nwnwWuwuhpniypjwup b bwfupunpnd Gu wnwyb| gnpdtwlwu Gnwuwyny unynpbipp,
npwnbin Upwup ogwwgnpdnd bLu |Ggnu wnwownpwupubipht b Uwwwnwyubphu
hwutbint hwdwp: Nwwunnubiph &dGnpptipnudutiph wuwnmphéwuph ypw wannd Gu npny
ghpdnuubp, npnughg dGyp nwngdwu néu  n dninbgnudu £ $Pnpdp L
nwnwWuwuhpnienuttipp gnyg Gu wwihu, np nuwunnutiph J6d dwup bwfupuwnpnud |
«nbd|Glywinhy», «qquywlwiy», «nbunnuyuwir» b «<hwonpnwlwu» nwnigdwtu nébpp,
wuhwwwlwuwgywo: Cwldwwwwnwufuwl ntiuniputliph, Ujniebiph W
dwuywywpdwywu wowlgniejwu sunphpy nwwunnutipu hptup Gu uwhdwunid hpbiug'
lGgqnt  unynpbint  bwwuwnwlubpp:  <Gwwgnunigniuhg  wwpg £ nwnunid, np
unynpnnubph  twywuwwlubphu  hwutubint pupwgpnd  hGunwppphp  Gnwuwyutph
gnpdwnpnuiu - wpryniuwdbin £, husp hGuwppppnieinitt wnwowgund®  plubny
jnipwpwusginip unynpnnh ubipphu wwhwugutiphg:

Pwuwih pwnbp' nwnigdwu n6bp, hupunipnyu dninbignud, wnwppbpwyywsd
nwunignd, wuhwwwlwuwgywd nwunignd, hupuntpnyu ntunignd:

PE3IOME
CTWIN OBYYEHUA U YCNEBAEMOCTb YYALLUXCA B U3YHEHUU A3bIKA
Upuna KobbinsiHcka
CratbAa  HanpaBneHa Ha  pacCMOTPEHWE CTUieil  OTKpbITUA,  Moacyerta
MHAMBUAYaNbHbIX CTpaTernii obyyeHma B npouecce peanmsauuy aHrUINCKOro ABUMEHUA.
BkntoueHo BHeApeHNE HOBbIX MOAXOA0B, CTPaTErnii U CTUNEN pa3BUTUA MHO3EMHbIX MOB 13
APYrUX MEeCT, a TaKkMe pacluMpeHue u BblbOp TOl UM MHOIA cTpaTerm OT OAHOMNETOK.

CTyJ],eHTbI NO-HOBOMY MAOYT Ha BCTPEYY B OBUKEHUN. O,EI,VIH N3 HNUX MOMET UHCTUHKTUBHO
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BbIABNATb, 4YTO COONIOfEHNE MPaBUN U 3aKOHHbIX ABUMEHWNI ABNAETCA €CTECTBEHHbIM, TO
€CTb OHW MOTYT 6bITb MEHbLUMMMK MO pa3mepy A0 POPMaNbHOrO HakasaHUA W BbIABNATb
nepesary aMNMpUYECKOMY HacTaBfEHWIO, Aie OHW BbIGepyT MOBY 1A JOCAraeMoCTU U LEenu.
B paBHoOIi cTeneHu cTygeHTbl MOTYT y4MTbiBaTb UAEN, KOTOPbIE CBA3aHbl C UX CTUNEM U
noaxopom K obyyenuto. [lo cux nop nokasaHo, 4To bonbluas 4acTb CTyLEHTOB OTAaeT
nepesary «perﬂeKCVIBHOMy», «CEHCOpPHOMY», «BU3yallbHOMY» N «nocnenyrouiemy» CTUIHO
obyyeHuns, MHOMBUAYaNbHOMY (MM NEPCOHANM3MPOBaHHOMY), CaMOCTUIIHOMY OOy4YeHwto,
aBTOHOMHOMY MoAxofy k oby4eHuto aHrnumiickoe kuHo. [lna obecnevenna nonHoro Habopa
pecypcoB, MaTepuanoB 1 negarornyeckux noapaboTok, CTyaeHTbl camu byayT onpenenaTb,
MoYemy OHWU MOTYT HaliTV NOAXOA, K UX BOMONHUTENbHBLIM 3PPEKTUBHBIM METOAM, KOTOPbIE
MOMHO MCMonb30BaTb Y3HaiiTe 6onblue O MeTojax MU3HU U cTune OobyyYeHWA Kamgoro
CTyfAeHTa.

KnioueBble cnoBa: cTuib 0b6y4YeHUA, aBTOHOMHbIN nopaxog, auddepeHupoBaHHOe
obyyeHue, MHaMBULYanM3npoBaHHoe 0byyeHue, camocTiiiHe obyyeHue.
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