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ABSTRACT

The article highlights developing the intercultural dimension in language teaching, involving
recognising that the aims are: to give learners intercultural competence as well as linguistic competence;
to prepare them for interaction with people of other cultures; to enable them to understand and accept
people from other cultures as individuals with other distinctive perspectives, values and behaviours; and
to help them to see that such interaction is an enriching experience. Thus, the visit or exchange is much
more than an opportunity to 'practice' the language learnt in the classroom. It is a holistic learning
experience which provides the means of using intercultural skills and acquiring new attitudes and values.
Teachers need clear objectives, methods which take into account the power of experiential learning, and
then learners will 'make the strange familiar - and the familiar strange'.

Key words: intercultural dimension, Intercultural communicative competence, language
teaching, interaction, cultures.

INTRODUCTION

Formation of the Intercultural Communicative Competence of Students in Process
of Learning Foreign Languages
Formation of the Intercultural Communicative Competence of Students in Process
of Learning Foreign Languages

In the past few decades, the field of English Language Teaching (ELT) began to address
linguistic and cultural diversity, rather than focusing on teaching aspects related only to the

English language. Knowing how to use a language reflects knowing how to use it appropriately in
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different social contexts. Since then, the concept of communicative competence has gained significant
attention and has been reconceptualized over the years.

The purpose of the article is to study the role of culture in communicative competence, consider
and present one of the most influential model of intercultural competence that can be used in foreign
language learning process.

METHODOLOGY

Although the field of linguistics is relatively new, it has witnessed several atempts to
conceptualize what it means to communicate efectively in agiven language. In its early years, with
generative linguistics, the concept of competence was theorized as the knowledge of language items (e.g.,
grammar, phonology, morphology, etc.) that refers to what one knows about language, regarding the
‘native-speaker (Byram, Michael, Gribkova, Bella, & Starkey, Hugh., 2002). But scientist’s reactions to
this theory began to burgeon from anthropology to redefine the concept of competence and arguing that
social factors play a key role in communication (Canale, Michael, 1983). Since then, any discussion of
communicative competence in recent years recognizes the importance of the use of the language in
social contexts, also referred to as pragmatics.

DISCUSSION

Intercultural communicative competence (ICC) has been highly recommended by the Council
of Europe’s (2001) Common European Framework of Reference for Languages , one important
document used worldwide the integration of cultural dimensions in language teaching (ACTFL,
2006). Intercultural communication is communication on the basis of respect for individuals and equality
of human rights as the democratic basis for social interaction. It defines that one main goal of
interculturality is to help language learners to interact with speakers of other languages on equal terms.
In essence, when language learners develop intercultural awareness, they can convey information
effectively and also develop a human relationship with people of other languages and cultures
(Alptekin, Cem., 2002). So language teaching with an intercultural dimension continues to help
learners to acquire the linguistic competence needed to communicate in speaking or writing, to formulate
what they want to say/write in correct and appropriate ways. But it also develops their intercultural
competence i.e. their ability to ensure a shared understanding by people of different social identities, and
their ability to interact with people as complex human beings with multiple identities and their own
individuality.

Social identities are related to cultures. Someone who is 'Chinese' will have acquired that identity
through being brought up surrounded by other Chinese, unconsciously learning their beliefs, values and
behaviours. Similarly someone whose social identities include being 'a teacher' will have acquired the

knowledge, values and behaviours they share with other teachers through a process of socialisation. But
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to see only one identity in a person is a simplification. An intercultural speaker is aware of this
simplification, knows something about the beliefs, values and behaviours which are 'Chinese', but is also
aware that there are other identities hidden in the person with whom they are interacting, even if they do
not know what the associated beliefs, values and behaviours are. Therefore an intercultural speaker needs
some knowledge, about what it means to be Chinese or a teacher or indeed a Chinese teacher, for example.
Moreover, an intercultural speaker also needs an awareness that there is more to be known and understood
from the other person's perspective, that there are skills, attitudes and values involved too (see following
section), which are crucial to understanding intercultural human relationships. As a consequence, the 'best'
teacher is neither the native nor the non-native speaker, but the person who can help learners see
relationships between their own and other cultures, can help them acquire interest in and curiosity about
'otherness', and an awareness of themselves and their own cultures seen from other people's perspectives
(Byram, Michael, 1991).

This implies that cultural concepts, must be learned in English classrooms, need to be treated
with caution as the spread of the English language around the world implies that many non-native
speakers of English use the language to communicate with other non-native speakers (Canale, Michael,
1983). That is, learning about American or British cultural aspects could reduce the possibilities of
acknowledging other less dominant cultural groups. On the other hand, considering one of the functions
of the use of English is to facilitate communication among speakers from different cultures and
languages, exploring cultures that are not related to the English language is another goal of ICC
(Alptekin, Cem. 2002).

The main aim of teaching the intercultural dimension is not the transmission of information about
a foreign country.

The intercultural dimension is concerned with :

- helping learners to understand how intercultural interaction takes place;

- how social identities are part of all interaction;

- how their perceptions of other people and others people's perceptions of them influence the
success of communication;

- how they can find out for themselves more about the people with whom they are communicating.

Acteacher does not have to know everything about 'the target culture'. This is in any case impossible
and in fact there are many cultures associated with a particular language, for example many countries
where French is spoken as the first language, and within those countries many variations on beliefs, values

and behaviours which people share, in other words many cultures.
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The teacher should try to design a series of activities to enable learners to discuss and draw
conclusions from their own experience of the target culture solely as a result of what they have heard or
read.

The methods of doing this can include simulations and role-play which will activate their schemata
and background knowledge about other countries and cultures: learners act the role of visitors to their own
country and meet with other learners acting as themselves and not as the stereotypes that the visitors are
expecting. This kind of experiential learning is powerful in developing self-awareness as well as
perceptions of other countries. The teacher can encourage learners to become more observant in terms of
various subtleties of cultural behaviour. Learners are sure to emerge out of these experiences much better
prepared to communicate with other intercultural speakers, tolerate the differences and handle everyday
situations they are likely to encounter in a foreign country.

There is in this kind of work no need for the teacher to be an expert about other countries. The
focus is on how learners respond to others and others' views of themselves, and how they interact with
people from other cultures.

What is more important than native speaker knowledge is an ability to analyse and specific
training in systemic cultural analysis is an important aid in becoming a foreign language teacher,
regardless of the teacher's mother-tongue. This is not to deny the importance of linguistic competence and
it may be important to follow the authority of the native speaker in linguistic competence, but intercultural
competence is a quite different matter (Byram, Michael, 1991).

Analyses of cultures, particularly in English language classrooms, must include an in-depth
reflection on atitudes from encounters with people from other cultures, without placing more or less
value within a particular culture; in fact, this reflection must include positive experiences and benefits
that can be drawn from these encounters (Brown, H. Douglas, 2014).

The one of the most influential and widely cited 1CC models that guide language teachers to
integrate interculturality in the classroom, that includes five subsets of knowledges:

1. Atitudes relativizing self, valuing other ;

2. Education: political education, critical cultural awareness;

3. Skills: discover and/or interact;

4. Knowledge of self and other; of interaction: individual and

societal ;

5. Skills interpret and relate (Byram, Michael, 1991).

Learners can be trained in simple or complex skills, depending on their maturity and language
skills, with which they can investigate the environment, look for what is unfamiliar and for explanations

which help them to understand. The explanations may come from analysis of documents or from
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interviewing, formally or informally, those who live in that environment. This is also the opportunity for
cooperation with teachers of other subjects, especially geography, history, and other social and human
sciences, since learners acquire skills of social investigation in those subjects too: doing surveys, analysing
statistics, reading historical and contemporary texts, both factual and fictional (Byram, Michael, Gribkova,
Bella, & Starkey, Hugh, 2002) .

It is important to remember that there are three phases for any study visit or exchange:

— in the preparatory phase, learners need to externalise their thoughts, anxieties and excitements
about their visit. For example, ask everyone in a class to stand around a very large piece of paper and
write or draw the first thing that comes into their mind when they think about the place they are going to.
Later they can look back at this and compare and contrast expectation and experience, but it also helps
the teacher to know during this preparatory phase learners' starting point;

- in the fieldwork phase, learners are surrounded by and immersed in a new environment and learn
consciously and unconsciously through all the senses. There should however be opportunity for
withdrawal from the demands of being in a new environment, an opportunity for reflection alone and
together with others. Learners should keep a diary as a safe metaphorical foom' where they can express
feelings and reactions. They should also be brought into a 'classroom' atmosphere with their teachers so
that each individual can compare and contrast their experience and interpretation of it with that of others,
and their teachers can help them with misunderstandings or other problems. This has to be done during
the visit because the emotional involvement is very deep and needs to be handled immediately;

- in the follow-up phase, after return home, the emphasis should be on further reflection on
individuals' experience during the visit and, by sharing and comparing, on an attempt to analyse and
conceptualise what has been experienced as a basis for understanding (some aspects of) the other
environment and the people who live there. One very effective way of doing this is for them to prepare a
presentation of their visit - both a factual account and their reactions and interpretations - to friends and
family. This obliges them to de-centre, to take the perspective of their audience and think about what they
need to explain to those who do not know (Canale, Michael, 1983).

Much of this work can be done with the aid of visual representations because this removes the
constraints of foreign and first language in expressing what is unfamiliar. Learners can draw, take
photographs, make diagrams to capture experience and to express their feelings.

It is also important to remember that the study visit or exchange is much more than an opportunity
to 'practice' the language learnt in the classroom. It is a holistic learning experience which provides the
means of using intercultural skills and acquiring new attitudes and values. Language practice may be
limited, especially on a visit rather than an exchange and the acquisition of knowledge about another

country may be minimal, but this does not matter. Teachers need clear objectives, methods which take
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into account the power of experiential learning, and then learners will 'make the strange familiar - and the
familiar strange' (Byram, 1997).

CONCLUSION

So, in order to communicate in English, it’s important to know how to deal with people from
several linguistic and cultural backgrounds. It is also important to point out that one particular language
has several varieties so viewing languages and cultures from a monolithic perspective is not accurate in a
globalized world. The integration of ICC in English classes offers students an opportunity to learn about
many other cultures that are not necessarily related to native speakers of English. In this sense, it is
important for teachers to be mindful to include pedagogical resources that promote linguistic and cultural
diversity in English, and also provide opportunities for students to express their identities.
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PE3IOME
®OPMHUPOBAHUE MEXKYJIbTYPHOM KOMMYHUKATUBHONU KOMIIETEHTHOCTH
CTYAEHTOB B IITPOLHECCE OBYUYEHUSA NTHOCTPAHHOMY A3bIKY
NPUHA KOBBUISIHCKA, BJIAAUMUP KAPAIIETAH

B crarpe momuepkmBaeTcs pa3BUTHE MEXKYIBTYPHOIO M3MEPEHHUs B IIPENOJABAHUU SI3bIKA,
BKJIKOYAsl IPU3HAHUE TOTO, YTO LEJISIMU SABJISAIOTCS: 1aTh yJAIUMCS MEXKYIBTYPHYIO KOMIIETEHTHOCTD, a
TAKXKe JIMHIBUCTUYECKYI0 KOMIIETEHTHOCTB; IOATOTOBUTH MX K B3aMMOJCHCTBHIO C JIIOABMHU JAPYTUX
KYJIBTYp; JaTb UM BO3MOXXHOCTb IIOHMMAaTh W MPHUHHUMATH JIFOAEH U3 IPYTMX KYJIBTYp Kak JIMYHOCTEH C
JPYTMMH OTJIMYHUTEIBHBIMU B3INIAJIaMH, IEHHOCTSAMU M MOBEICHUEM; U ITIOMOYb UM YBUJIETh, YTO TAKOE
B3aUMOJICICTBHE SIBISETCS OOOramaronuM onelToM. Takum 00pa3oM, BU3UT WJIM OOMEH — 3TO HEYTO
Oosblliee, 4eM IIPOCTO BO3MOXKHOCTD «IIPAKTUKOBATHY SI3bIK, U3y4aeMblil B Kjlacce. DTO I€JI0CTHBIN OIBIT
00y4eHHMsI, KOTOPbII TaeT BOZMOKHOCTh HMCIIOJIb30BaTh MEXKYJIbTYpHbIE HABBIKM U MPHUOOpETaTh HOBBIE
B3IVISI/IBI M IIEHHOCTU. YUMTENSM HY)KHBI YETKHE LIeJIM U METOJbI, YUYUThIBAIOUINE CHUIy OOydeHUs Ha
OCHOBE OIIBITA, ¥ TOI/Ia YYAIIUECS «CHEJIAI0T HE3HAKOMOE 3HAKOMBIM, & 3HAKOMOE CTPAHHBIM.

Kniouegvie cnoea: MexXKyIbTypHOE W3MEpPEHUE, MEXKKYJIbTypHas KOMMYHHUKAaTUBHAs

KOMIIETEHIUs, 00ydeHUE A3BIKY, B3AUMOICHCTBUE, KYJIbTYpPHI.
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