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ABSTRACT

Chess teaching approach in junior classes of primary schools is discussed in the article,
considering it as a leading educational activity, as it completely reflects the essence of
psychological renovation. Chess education is considered to be the unique display of resistant
process of aimed unification of educational activity, the result of which are the actions with
certain characteristics (scientific, systematic, generalized, etc.). The idea of junior school
education can be newly interpreted in the process of chess teaching. In this context the model of
professional competences of a chess teacher, which is the means of the formation of academic
activity, must be considered and checked in primary schools as well. Thus, the purpose of the
research is to reveal the real place of teaching of chess as a leading activity and to suggest a new model
of competencies with the perspective of cognitive block and activation of cognitions. During the
research, the following methods have been used: theoretical analysis, modeling, combination of
empirical studies. It has been revealed that chess education in primary school is built with the
mechanism of combining suitable learning activities, which in its cognitive nature reflects the entire
element of the competences of the chess teacher.

Key words: leading educational activity, universal teaching activity, comparative analysis,
a model of a chess teacher’s competences.

INTRODUCTION

Problem Statement
1. The involvement of chess in the primary school:
The concepts of educational activity and developmental learning suggested by D. B. Elkonin, V.
V. Davidov and their followers in the 60-70ss of the last century could not have sufficient
evidence, because they could not predict or take into account the fact that there may be
significant changes in the primary school introducing of a new subject (3nbkonun [l. b., 1961;
Hasbigos B. B., 1996, 1987).
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2. Psychological innovations (attention, planning and reflection) were observed in the 70s only in
experimental school studies. Therefore, the authors could not predict the effectiveness of chess teaching
currently taught in schools and its cognitive potential. Thus, it is necessary to discuss the problem in a
new way and connect it directly with two important ideas of chess: psychological innovations and the
competences of the chess teacher, as a result of which the real potential of chess will become clear
within the framework of the new interpretation of the concept of educational activities.

The 21st century is the time of knowledge and information technologies. As for
knowledge, it can be stated that although the stock of knowledge is constantly expanding, it does
not lead to a systematic and multifunctional application of knowledge in various spheres of
human activity, because education with the individual-oriented content is not yet aimed at
creativity. In addition, the teaching of a number of academic subjects in public schools directly
leads to the quantitative growth of knowledge, and not to the multi-layered qualities of
assimilation of knowledge or simply to the real quality of education, as a result of which the
complex approach of logical thinking and creativity, the multi-dimensionality of the study of
phenomena, the strong analytical and synthesis processes, reflection and other qualities are not
particularly manifested during learning. In various models based on teaching theories, the
learner's motivation, learning goals, teaching methods, psycho-pedagogical conditions and
educational technologies are not simultaneously combined and not fully represented. Each of
the listed ones content-wise requires the organization of some new activity, while the included
learning processes do not automatically form the educational potential that can motivate 77
learners and be purposeful. In a practical sense, this problem has been personified for
centuries at the level of the educator, because he/she should especially arouse interest in the
taught subject. As a result, it turns out that the independent observations of objective and
subjective factors significantly reduce the essential indicators of the attitude towards education,
which affect the quality of education. Meanwhile, the models of learning activities, however
different in terms of content, include analyzes of specific situations, learning activities, process
management control and evaluation components. Perhaps it would be appropriate to state that
all this is difficult to implement in the same activity structure, because they must be modeled at
the level of functions in different forms and types of activity. As a sample of similar activities,
various educational games are proposed, because they arouse interest and have cognitive,
behavioral and emotional components, the real potential to motivate the learner. However, the
active introduction of didactic games and the introduction of innovative technologies did not
significantly affect the quality of education, because their structure and functions could not be
fully included in the organization of the same educational activity, and the separate lessons, not
having a ‘common core’, were not internally united. The link of ‘Science-Education-Practice’
chain was practically not connected (Fanbnepun [1. A., 1965). Educational activity with its
structure and functions did not lead to creativity or the formation of critical thinking. Now let's
observe if there is an academic subject among the subjects taught in junior high school, which
with its content, structure and cognitive potential can lead to educational values. formation,
summarizing all the components of educational activities and the interests and attractiveness
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characteristic of game situations. For this purpose, the programs, standards, textbooks and
educational manuals of all subjects taught in primary school were studied in order to find out
the abilities of both creativity and independent decisions or solutions. As a result of it, we can
say, that only mathematics and chess have an evidential nature, with the only difference that the
possibilities of chess as a live game are relatively more. Below we will discuss the educational
model of chess and try to prove the unique psychological function of chess in the context of
educational activities. Since 2011, the introduction of Chess as an academic subject in public
schools in RA was a truly revolutionary step in many ways. Much has been written about this in
the press, public speaking and scientific articles. However, in this case, we are more interested
in the model of the so-called chess teacher, who has an exceptional role in educational activities,
considering that it includes structural and functional components that lead to logical thinking
and creativity, and on the other hand, they act as tools for the formation of volitional qualities
and management of the emotional sphere. Multiple chess champion Anatoli Karpov notes:
‘Chess teaches time control, analysis, planning and self-discipline’. Meanwhile, the listed
qualities, as desired results, can be purposefully formed at the level of the leading educational
activity, if it includes compatible educational activities comparable to each other, which lead to
the formation of psychological innovations. This approach makes it possible to give chess
education a new psychological meaning. A lot has been written about it, but it has not been
considered in the framework of any concept of education and no scientific justification has been
given. That is the reason that many factors and conditions are mentioned in scientific methodical
researches, which are not organized around any axis and are not discussed in the context of the
academic activities of primary schools. Therefore, the problem of leading activity and
psychological innovations is also left out. Nevertheless, although there are clear positions about
the purposefulness of teaching chess and especially in the direction of process control and
planning, it has not yet become a serious subject of theoretical analysis.

DISCUSSION

Observing chess education in the context of suitable educational activities, an opportunity
is provided for a logical to make a transition to the field of competences of a chess teacher.
1. Relationship between competencies and cognitive framework
The basis of the current classifications of competencies is mostly built from the perspective of
professional education standards and certain fields (social, cognitive, personal, etc.), and in this
context, the options offered by various authors regarding the pedagogue's competencies also
feel overly general formulations that correspond to the 2Ist century competences. Thus, in
those competencies, the ‘Cognitive competencies’ block was singled out, which includes many
abilities (planning, creativity, etc.), while it is not taken into account that each competency within
the scope of a specific profession, while being identical in terms of content, is characterized by
specific features. The ability as action(s) has its own characteristics, because the action is always
performed at one or another level and has a specific degree of generalization, with the
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involvement of possible operations and different degrees of mastery, while in the subject plan or
professional activity, it is necessary to separate those competencies typical to a profession, that
demonstrate not only desired outcomes, but also dynamic development of competencies that are
necessary not only for training, but also for evaluating current achievements and organizing
correction work. That is why the competencies of a chess teacher must be considered separately and
distinguished from the general formulations of the competencies of a pedagogue, although some
competencies can also be identified in terms of formulation in the context of pedagogical activity
competencies. In order to develop the competences of a chess teacher, a competence map was drawn up
in advance. Theoretical and practical studies have shown that in the case of chess training, we mostly
deal with three essential components of the cognitive sphere. Let's justify why the cognitive block and
cognitions receive special attention in our discussions. The essential reason for this is not limited to the
peculiarities of chess as an intellectual game. The psychological phenomenon of chess is hidden in many
processes, emotional states and behavioral manifestations. In the case of chess, it is appropriate to say:
intelligence, thought, rational choice of chess moves, game planning, etc., are at work from beginning to
end. Accepting the priority of the cognitive block in the list of 21st century competencies, we also add
cognitions so that in the case of teaching chess, not only the variety of knowledge, but also contradictory
ideas, which can also hinder the selection of adequate moves, become observable.

2. Theoretical implications of the model of chess teacher competencies
Understanding the essence of teaching chess as an intellectual game, must be included in the
assessment of a chess teacher's competences, if the cognitive field and cognitions are
considered as a sufficient basis for the axis of competences, around which methodical,
emotional and personal competences are surrounded. From this point of view, we distinguish:

2.1. Cognitions and cognitive block
Through this structure, all ideas about chess are revealed, both as knowledge and as an ability.
In general, from the perspective of educational psychology, the separation of knowledge and
ability, especially in the case of teaching chess, is full with serious dangers, because in fact,
knowledge is deprived of being part of the activity and becomes superfluous and almost useless
content. Therefore, we consider knowledge only within the framework of cognitive activity. In
this approach, chess learning is also considered as an activity of the chess game, exclusively an
independent part of an epistemic or cognitive nature. In addition, attention, memory, thinking
and imagination, planning of steps, reflection, etc. are also included in cognitions. We believe
that the components described below should also be included in the cognitive block, because
the term ‘knowledge’ has a broad and comprehensive content. Besides, the experimental study
of a chess teacher’s competencies will also be meaningful.

2.2. Communication component. It is mostly manifested not only at the verbal level, as
original communication, gaining experience. Through facial expressions and movements,
contact is also established with one's partner, and at the verbal level also with classmates or the
teacher. The analyzes of chess moves and different positions, as an experience, are gained
through active communication, so let's consider it as a part of the cognitive block.
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2.3. Personal component. The cognitive block is often considered separately, separate
from the person. In this case, the person is separated from the sphere of his cognitive ideas, as
a result of which the subject of the activity isn’t considered. Observing the manifestations of the
emotional sphere and volitional qualities in the context of the actual activity of chess, the
perception of the meaning of teaching chess will become more effective, because it will more be
oriented to the acquisition of new experience, personal growth, self-control, restraint and
determination.

2.4. Methodical component. They are the instrumental components through which
specific and purposeful actions (offensive, defensive, etc.) are performed.

The diagram below shows the professional model of a chess teacher.

An experimental model of
a chess teacher’s
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CONCLUSION

Thus, the direction of the development of the theoretical foundations of the experimental
model is determined by the perspective of the psychological activation of various competencies,
at the expense of the cognitive sphere and purposeful guidance of cognitions.

The experimental model of a chess teacher’s competencies (cognition and cognitive notions:
thoughts, actions, reflection of arguments) directly characterizes the professional competencies
of a chess teacher.
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uveneniu
uvrutura culuuush NhUNK82h LNUMESELSPULENP eNrAUMUMLLUUL
unasLhL
(Ytpniénieyniuubtp b dE{uwpwunipniuubp)
LurumesS3Uu Jd., Urhru13uu U.

<nnywdénid dEhuwpwuyws £ owfudwnh nwunigdwt hhduwlwtu gnpdwnnypep Ypunubp
nypngnw  nwuwdwunynn nwunwWuwlwu  wnwplywuubph nuuwdjwundwu 2wppnid’ wju
nhunwpytind npwbu wnwowwmwnp nwnwWuwlwu gnpdniubinyeniu, pwuh np wdpnnowwtiu
wnpuwgnnud £ hngbpwuwlwu unpwgnjugnidubph Enuejniup: Swjudwunwiht Ypeniyeniup
nhunwpyynd £ npwbu hwdwwhwnwup nwnwWtwlwtu gnpdnnnipyniuutiph twywwnwlwdtin
hwdwnpdwu  wpnitwywlwu  gnpdpupwgubtipn, npnup  hwugbgund  Gu  Ynuypbinn
punipwagphsubpny gnpdnnnipeynwuttph  (ghrnwywt, hwdwlwpgws, punhwupwgwsd L
wdpwywyywsd  ghwbihputip):  Ypwubp  nupngulwuh  nwnuuwlwu  gnpdniutiniejwt
hwjigwywnpgp unpndh Ywpnn £ dGluwpwuyb] owpudwun  nwnwdtwlwt  wnwpYuwih
jntpwgdwu gnpdpupwgnud: Wu hwdwwnbtipunnd nhunwpyynw £ twl gwfudwunp nwinigsh
dwutwghunwywt  Yndwbwnbughwubph  dnnbp, npp hwdwwhwwuh  nwnWdbwywu
gnponnniginiuubph  duwynpdwu dhong £ U whbwp L Ypunubp nupngnd  Gupwpyyh
thnpéwpwpwlwt  nwnwWtwuhpdwu:  Wuwhunyd,  hGunwgnunggjutu bwywwnwyu L
pwgwhwjnb] owudwwh nwuwjwundwt  ppwywt  wbnp' npwbu  wnwywwnwn
gnpdniubiniegniu b wnwowpytp  Yndwbwbughwubph  unp  dnnb] Gwuwsnnnipjuu
wywmhjwgdwtu  hGnwuywpny: <LGwnwgnunyejuwu  pupwgpnd  Yhpwndtp Gu  hGunlyw|
dbennubpp' wbuwlwu Jbpndnigyniu, dnnbjwynpnd, Edwhphy nwniduwuhpnyeniaubph

84


https://bookap.info/edu/avtorovped%20agogicheskayapsihologiyahrestomatiya/gl2.shtm

hwdwygnw: Pwgwhwyndb £, np wpudwwnwiht Ypenipintup  wmwppwywu  nupngnid
Ywnngws £ hwdwwwwwufjuwtu  nwnuduwlwu  gnpéniutinejwu hwdwnpdwu
dGjuwuhquny, npu hp Gwuwshnwywu punyen wpunwgnind £ owfudwnh  nwinigsh
Yndwtinmbughwubph wdpnnoniejniup:

<pduwpwnbp' wnwowwnwp  nwnWuwywt  gnpdnwubneniu,  hwdwwhunwuh
nwnwuwlwu  gnpdnwtinggyniu,  hwdbdwwwlwu  JGpindnyeniu, swfudwwnph  niunigsh
Yndwbtinmbughwubph dnnbj:

PE3FOME
PA3MBILUNEHUE HAJL, 3KCNEPUMEHTASIbHO MOJENN KOMMETEHLLUIA
NMPENOJOABATENA NO LULAXMATAM

(aHanu3bl U UHTEpNpeTaLum)
KAPATIETAH B., AMUPATAH M.

B cratbe onucbiBaeTcA MecTO npernogaBaHWA LUaxmaT B MAAALWMX Khnaccax HayvanbHOM
LIKOMbI, CYATaA ero Bepylueil y4ebHOW [EeATEeNbHOCTbIO, MOCKONbKY OHa MOMHOCTbIO OTpaMaer
CyTb ncuxonormyeckoro obHoBneHua. LlaxmatHoe obpa3oBaHMe paccmaTpuBaeTca — Kak
YHUKanbHOe NpoABAEHME HEMpepbIBHOrO MNpouecca LieneHanpaBieHHOro  obbeguHeHus
obpa3oBaTeNbHON [EATENbHOCTU, PE3YNbTaTOM KOTOPO ABAAKOTCA AEWCTBUA C KOHKPETHbIMM
XapaKTepUCTMKaMKN (Hay4YHbIMM, CUCTEMATUYECKUMMU M 0006LLEHHbIMM 3HaHuAMK). [loHATHe
MNafLLIEro LWKONbHOro o06pa3oBaHWA MOMHO MO HOBOMY WHTEPNpPETMPOBaTb B MpoLecce
obyyeHna waxmatam. B aTOomM KOHTekcTe mopenb nNpodeccHoHaNbHbIX W AMYHOCTHBIX
KOMMETEHLMI yuutenein aenaetca cpefctBom hopMUMpoBaHMA y4EOHON AEeATENbHOCTU MNagLInX
LUKONbHUKOB. Takum obpa3om, Lenb WUCCNefoBaHWA — BbIABUTb pealbHOe MecTo obyyeHuA
LlaxmaTaM Kak BeayLueil [eATeNbHOCTU U MPEeRoKUTb HOBYIO MOAENb KOMMETEHUMIA C TOYKM
3peHnMA KOTHUTMBHOrO ©Onoka W akTuBauum nosHaHwuii. B xogme wuccnepoBaHua 6binn
UCMONb30BaHbl CNefytoLLMe MEeTOfAbl: TEOPETUYECKUI aHanu3, MOLENNPOBaHWE, CoYeTaHue
3AMMNUPUYECKUX UccnepoBaHuii. BbiaBneHo, 4To waxmatHoe obpasoBaHWe B HayvanbHOWN LUKONe
CTPOMTCA Ha MEXaHU3Me COYeTaHMA MOAXOAALUMX Y4YeOHbIX [ENCTBUI, KOTOpbIA MO CBOEN
No3HaBaTeNbHOW NPUPOLE OTPaMAET BECb NEMEHT KOMMETEHLUMIA yUUTENA Laxmar.

Knrouesbie cnosa: Bepyllaa yyebHaAa [eATENbHOCTb, YHMBEpCalbHaA nepjarornyeckas
LeATENbHOCTb, CPaBHUTENbHbIN aHanu3, MOLEeNb KOMMNETEHLMIA YYUTENA LLaxMmar.
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